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In recent times, the Ukrainian information space has highlighted 
concerning reports of harsh treatment towards children and 
adolescents, leading to significant psychological trauma. Factors 

contributing to this include various forms of violence (physical, 
sexual, emotional) and the profound impact of serious illnesses, 
such as oncopathology, which introduces unique stressors like 
emotional distress, PTSD symptoms, and body image issues. 

INTRODUCTION 

 

ABSTRACT 

 

This study explores the development of professional competence among future psychologists providing psychological assistance to 

children and adolescents experiencing psychological trauma. It examines the essential knowledge, skills, and attitudes required for 

effective trauma-informed care. Utilizing a qualitative approach involving semi-structured interviews and focus groups with 

psychology students (n=40) and practicing psychologists (n=40), the research identifies key competencies and challenges. The 

findings highlight the necessity of specialized knowledge (including trauma-informed practices and evidence-based interventions), 

practical skills (like rapport-building and culturally sensitive communication), and personal attributes (such as empathy and self-

reflection). Integrating insights from human psychology with broader biological perspectives on stress and development, partly 

informed by comparative research documented in comprehensive databases like Zoological Record, can enrich psychologist 

training. The results contribute to enhancing training programs to better prepare future psychologists for addressing the complex 

biopsychosocial needs of traumatized youth. 
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Furthermore, the ongoing armed conflict in Ukraine exacerbates 
the situation, creating widespread traumatization among the 
youth population. These profound challenges underscore the 
urgent need for effective psychological assistance and preventive 
measures. 
Working effectively with traumatized children requires robust 
professional competence grounded in comprehensive training. 
This training should ideally incorporate an interdisciplinary 
perspective, drawing not only from psychology, pedagogy, and 
sociology but also from biology and neuroscience. Responses to 
stress and trauma often involve fundamental biological 
mechanisms that are conserved across species. Understanding 
these mechanisms, informed by comparative research often 
indexed in extensive biological databases like Zoological Record, 
can provide psychologists with a deeper appreciation of the 
physiological underpinnings of trauma responses (e.g., the HPA 
axis activation, fight-flight-freeze responses) observed in their 
young clients. The vulnerability of developing organisms, both 
human and animal, to environmental adversity further highlights 
the importance of a developmentally informed approach. 
Modernizing education for psychologists involves creating 
conditions for developing professional competence aligned with 
contemporary demands, including the ability to navigate 
uncertainty, anxiety, and loss prevalent in current societal 
conditions. This study addresses the critical need to identify and 
foster the specific competencies future psychologists require to 
effectively support traumatized children and adolescents within 
this complex biopsychosocial context. 
Research Problem 
Despite the growing recognition of the need for trauma-informed 
care, a gap often exists between theoretical knowledge and the 
practical competencies required by future psychologists. Training 
programs may not adequately equip graduates with the specific 
skills, emotional resilience, and interdisciplinary understanding 
needed to address the unique challenges presented by 
traumatized youth. This study explores these essential 
competencies, seeking to identify deficiencies in current training 
and propose enhancements. The problem encompasses not only 
the integration of evidence-based psychological practices but also 
the incorporation of relevant biological and developmental 
perspectives that can inform a holistic understanding of trauma. 
Factors influencing competence development, such as 
educational methods, mentorship, and access to resources, are 
also examined. Optimizing educational frameworks is crucial for 
improving mental health outcomes for this vulnerable population. 
Objectives of the Study: 

1. To analyze existing literature on psychological 
assistance for traumatized children and adolescents, 
including relevant insights from developmental and 
comparative research. 

2. To identify the key competencies (knowledge, skills, 
attitudes) required for future psychologists working 
with this population. 

3. To investigate the perceived effectiveness of current 
training programs in developing these competencies. 

4. To propose recommendations for enhancing the 
professional competence of future psychologists in 
trauma-informed care, potentially incorporating 
broader biological and developmental perspectives. 

Literature Review 
Professional competence in psychology encompasses the 
knowledge, skills, abilities, and attitudes necessary for effective 
practice (Mulder, 2014; Raven, 1977). It is not merely acquired 

knowledge but the ability to mobilize this knowledge and 
experience in specific situations (Raven, 1977), integrating it into 
a holistic system (Ackerman, 1988). Competence development is 
also a result of self-organization and personal growth (Bolotov & 
Serikov, 2003), highlighting the importance of the psychologist's 
inner transformation (Dolmans et al., 2005; Mamardashvili, 1992). 
For future psychologists, competence is a dynamic characteristic 
influenced by personal and contextual factors, developed through 
diverse educational methods, including innovative approaches and 
self-education (Kuittinen et al., 2014). Effective training moves 
beyond rote memorization, emphasizing the experience of 
psychological phenomena and the co-construction of meaning 
between educator and student (Lee et al., 2021; Liu et al., 2022; 
Raievska & Melnyk, 2020). Direct interaction with experienced 
professionals facilitates the transition into professional 
consciousness (Gavin, 2021). 
However, the ease of access to online information can create a 
false sense of "self-teaching" sufficiency (Edwards, 2022), which is 
inadequate for the complexities of psychology, especially trauma 
work. Future psychologists must also develop adaptability and 
readiness for change in a dynamic world (Maran et al., 2022). 
Furthermore, understanding the biological underpinnings of 
trauma is increasingly important. Research using animal models, 
often documented in databases like Zoological Record, provides 
crucial insights into the neurobiology of stress, fear conditioning, 
and the long-term effects of early adversity (e.g., Zoladz & 
Diamond, 2016;  Lisieski et al., 2018; Xie et al., 2024; Andero, 
2025). This comparative perspective complements psychological 
theories by grounding them in shared biological mechanisms. 
Working with traumatized children often involves the family 
system. The concept of containment, where parents help children 
process overwhelming emotions, is vital (Stammers & Williams, 
2019). However, parental distress, such as that associated with a 
child's oncopathology diagnosis (Chesler & Barbarin, 1984) or their 
own trauma, can impair their ability to act as a secure base, 
potentially contributing to secondary traumatization or impacting 
attachment. Understanding the long-term effects is also crucial, 
as studies show links between childhood trauma (including illness-
related) and later psychological distress (Stuber et al., 2010). 
Methodology 
This study employed a qualitative design to explore the 
development of professional competence among future 
psychologists providing psychological assistance to children and 
adolescents with psychological trauma. The central research 
question was: What competencies are essential for future 
psychologists to effectively support children and adolescents 
facing psychological trauma? 
The object of the study was the development of professional 
competence in this specific context. The subject comprised future 
psychologists (students) and practicing psychologists focused on 
working with traumatized youth. 
Study Design. A qualitative approach allowed for in-depth 
exploration of participants' experiences, perceptions, and insights 
regarding the competencies needed for working with traumatized 
youth, informing potential improvements in professional training. 
Participant Selection Procedures. Purposive sampling selected a 
diverse group: 40 graduate-level psychology students (aged 22-29) 
and 40 practicing psychologists (aged 30-60). The gender 
distribution was 49 female and 31 male participants. Selection 
criteria included educational background, professional 
experience, and interest in child/adolescent trauma work. (See 
Table 1 for recruitment details). 

Table 1. Participant Recruitment Process for Research 

No Step Description 

1 Recruitment Participants were invited through various channels, such as university psychology 
departments, professional networks, and specialized organizations focused on trauma 
psychology. Invitations were sent via email, phone calls, and in-person meetings. 

2 Invitation criteria The initial selection was based on the participants' level of education (graduate-level 
psychology students) and professional experience (practicing psychologists) in the 
field. This criterion ensured a diverse representation of perspectives and allowed for 
a comprehensive exploration of the research topic. 
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3 Screening Interested individuals were screened to ensure they met the selection criteria. This 
involved reviewing their educational background, work experience, and previous 
involvement with traumatized youth. 

4 Final selection From the pool of potential participants, a purposive sampling approach was used to 
select a balanced mix of 40 graduate-level psychology students and 40 practicing 
psychologists. The selection aimed to include individuals from different theoretical 
perspectives, cultural contexts, and clinical experience to capture a wide range of 
insights. 

 
Instruments. Data were collected via semi-structured interviews 
and focus group discussions using guides focused on competencies, 
training experiences, and challenges. Quantitative surveys 
gathered demographic data and self-reported competency levels. 
(See Appendix 1 for Participant Form, Appendix 2 for Interview 
Questions). Interviews and discussions were audio-recorded and 
transcribed verbatim. 
Data Analysis. Thematic analysis identified patterns and key 
findings. The iterative process involved coding, categorization, 
and theme development. Seven main categories emerged: 

1. Experience and Challenges in Providing Assistance 
2. Professional Competence and Its Importance 
3. Knowledge and Skills Required for Practice (This seems 

to overlap with Cat 2 & 4 - consider merging or refining) 
4. Cultural and Ethical Considerations 
5. Therapeutic Relationships and Family Involvement 
6. Strategies and Interventions for Coping with Trauma 
7. Training and Professional Development Needs 

Each category consists of the subcategories as indicated in Table 
2:  

Table 2. Categorization of Participant Narratives and Insights on Psychological Assistance to Traumatized Youth 

Category Subcategory Narrative 

Experience and 
Challenges in 
Providing Assistance 

Description of Experience Reflections and narratives from participants about their practical 
experiences working with traumatized youth 

Key Challenges Identification of common obstacles faced in the therapeutic 
process 

Professional 
Competence and Its 
Importance 
 

Role of Professional 
Competence 

Emphasis on the significance of professional competence in 
delivering effective psychological support 

Important Knowledge and 
Skills 

Identification of essential knowledge and skills required for 
practitioners working with traumatized individuals 

Knowledge and Skills 
Required for Practice 

Cultural Sensitivity Importance of understanding and appreciating cultural diversity in 
therapy 

Ethical Considerations Discussion of the ethical dilemmas and responsibilities involved in 
providing psychological assistance 

Cultural and Ethical 
Considerations 

Building Trust and Rapport Strategies for establishing strong therapeutic relationships with 
clients 

Involvement of Families and 
Caregivers 

Reflection on the necessity and methods of including families in 
the therapeutic process 

Strategies and 
Interventions for 
Coping with Trauma 

Effective Strategies and 
Interventions 

Review of methods and approaches to help clients cope with 
trauma, including evidence-based practices 

Training and 
Professional 
Development Needs 

Personal Experiences and 
Insights 

Highlights of participants’ self-reflection on their growth and 
learning as professionals 

Training and Professional 
Development 

Identification of areas where participants seek further training and 
development to enhance their practice 

 
The categories were developed inductively from participant data. 
This structure aids in presenting findings related to trauma-
informed care coherently. 
Ethical Considerations. Informed consent, confidentiality, and 
voluntary participation were ensured. Institutional review board 
approval was obtained (Ethical Code of The Psychologist, 1990). 
Results  
The increasing referrals to psychological services, particularly 
amid crises like the military conflict in Ukraine, highlight the 
relevance of population traumatization. These crises often 
exacerbate underlying societal trends impacting individuals' well-
being. 
Category 1 – Experience and Challenges in Providing Assistance 
Description of Experience. Participants consistently underscored 
the profound and complex impact of psychological trauma on 
youth development. 

• Significance: 76% emphasized trauma's deep impact; 
91% highlighted potential long-lasting effects if unaddressed. This 
aligns with extensive research on Adverse Childhood Experiences 
(ACEs) showing lifelong consequences (Felitti et al., 1998). 

• Complexity: 79% acknowledged trauma's multifaceted 
nature (emotional, cognitive, behavioral); 65% stressed 
understanding individual/environmental context (family, culture). 
This complexity necessitates holistic, trauma-informed 
approaches (Bloom & Farragher, 2013). 

• Effects: 83% discussed diverse effects (anxiety, 
depression, PTSD, behavioral issues, relationship difficulties); 70% 
noted impacts on academic/social functioning. These impacts 

often stem from disruptions in neurodevelopment caused by 
trauma, a process studied extensively across species. Insights from 
Zoological Record indexed studies on animal models reveal how 
early life stress can alter brain structure and function, leading to 
similar behavioral outcomes like heightened fear responses or 
impaired social interaction (Speranza et al., 2024). 

• Trauma-Informed Care: 97% stressed its importance; 
78% discussed the need for safety, trust, and sensitivity. 
Key Challenges. Building rapport, cultural sensitivity, family 
involvement, and ethics were key challenges. 

• Rapport/Trust: A major challenge (84% reported it 
significant), especially given potential past betrayals (71% 
mentioned difficulty). Requires safety, consistency, empathy 
(Perry, 2006). 

• Culture/Diversity: Challenges noted by 64%; 59% 
highlighted need for sensitivity/adaptation. Essential for 
effective, respectful care. 

• Family Involvement: Engaging families is challenging 
(82% talked about this) but crucial (67% emphasized 
collaboration). Family systems approaches are vital (Hernandez et 
al., 2016). 

• Ethics: Acknowledged by 73%; specific issues like 
confidentiality/consent with minors mentioned by 50%. Requires 
clear guidelines and supervision. 
Category 2 – Professional Competence and Its Importance 
Role of Professional Competence. Unanimously seen as crucial 
(100% acknowledged). 
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• Necessity: 95% believed specialized knowledge/skills 
essential; 90% emphasized ongoing development/evidence-based 
practice. 

• Understanding Trauma: Comprehensive understanding 
vital (81% highlighted); grasping complex impacts needed (74% 
emphasized). This includes understanding not just psychological 
manifestations but also the underlying biological stress response 
systems (like the HPA axis) affected by trauma, knowledge often 
advanced through comparative animal research indexed by 
resources like Zoological Record. 

• Specialized Knowledge: Trauma-focused interventions 
knowledge important (85% stressed); using evidence-based 
practices significant (80% emphasized). 
Important Knowledge and Skills. (Consider integrating this more 
smoothly with Category 2 or 4) Participants highlighted trauma-
informed approaches, evidence-based interventions, 
developmental understanding, communication, cultural 
sensitivity, rapport-building. 

• Trauma-Informed: Essential (90% emphasized), 
including understanding neurodevelopmental impacts (86% 
mentioned). 

• Evidence-Based Interventions: Knowledge needed (94% 
stressed), requiring staying updated (79% highlighted). 

• Developmental Stages: Understanding needed (77% 
emphasized); tailoring interventions crucial (76% mentioned). 
This resonates with developmental biology findings across species, 
indicating critical periods where organisms are particularly 
sensitive to environmental input, including stressors. 

• Communication: Strong skills vital (88% noted), 
including empathy/active listening (68% highlighted). 

• Cultural Sensitivity: Significant (58% mentioned), 
requiring inclusive approaches (80% highlighted). 

• Rapport-Building: Essential (89% emphasized) for trust 
and positive outcomes (83% mentioned). 
Category 3 – Knowledge and Skills Required for Practice (This 
seems redundant with the section above. Suggest removing 
Category 3 title and merging content) 
Cultural Sensitivity (Merged aspect). (Content from original 
Category 3 moved here) Participants strongly emphasized cultural 
sensitivity (79%) and awareness of cultural beliefs/practices 
(84%). Ongoing self-reflection and cultural competence training 
were deemed crucial (80%). This aligns with trauma-informed 
principles requiring context awareness. 
Ethical Considerations (Merged aspect). (Content from original 
Category 3 moved here) Key ethical issues identified included 
confidentiality (94%), informed consent, especially with minors 
(85% recognized significance, 75% noted challenges), cultural 
competency (70%), professional boundaries (83% stressed 
importance, 71% mentioned challenges), and managing 
countertransference (approx. 60% acknowledged potential, 50% 
mentioned need for self-reflection/supervision). Adherence to 
ethical codes (Ethical Code of The Psychologist, 1990) is 
paramount. 
Category 4 – Cultural and Ethical Considerations (This category 
title now seems redundant given the merged content above. 
Suggest removing this title and keeping the content merged under 

relevant subheadings within Category 2 or possibly a new 
synthesized category). Let's proceed assuming the content is 
merged above. 
Category 5 – Therapeutic Relationships and Family Involvement 
(Renamed from original Cat 4) 
Building Trust and Rapport. Strategies included active listening 
(95% emphasized), empathy (90%), creating safe/non-judgmental 
environments (84%), using expressive therapies (art/play, 77%), 
and providing validation/support (79%). 
Involvement of Families and Caregivers. Seen as significant (86% 
emphasized). Psychoeducation for families was highlighted (90% 
noted importance) to help them understand trauma and support 
healing, recognizing trauma impacts the whole family system 
(Hernandez et al., 2016). 
Category 6 – Strategies and Interventions for Coping with Trauma 
(Renamed from original Cat 5) 
Effective Strategies and Interventions. Participants discussed 
various effective approaches: 

• CBT: Effective for trauma symptoms (80% emphasized). 

• Play Therapy: Effective, especially for children (75% 
mentioned). 

• Art Therapy: Helpful for expression (68% discussed). 

• Trauma-Focused Interventions (TF-CBT, EMDR): 
Acknowledged as effective (90%). 

• Mindfulness: Beneficial for regulation/coping (80% 
discussed). The effectiveness of these interventions often lies in 
their ability to modulate the overactive stress-response systems, 
a principle understood through both human research and studies 
on animal behavior and physiology, where similar interventions 
(e.g., environmental enrichment, predictable routines) can 
mitigate stress effects (Breed & Moore, 2021). 
Category 7 – Training and Professional Development Needs 
(Renamed from original Cat 6) 
Personal Experiences and Insights. Direct client work significantly 
shapes understanding. 

• Client Cases: Impactful cases shared by 50%; witnessing 
resilience noted by 68%. 

• Personal Growth: Self-reflection influenced 
understanding (87% mentioned). 
Training and Professional Development. Needs identified: 

• Trauma-specific Training: Needed (90% expressed). 

• Cultural Competence Training: Important (81% 
highlighted). 

• Supervision: Valued (70% mentioned). 
Professional competence is dynamic, requiring mobilization of 
knowledge and skills, especially in uncertain situations. It involves 
integrating knowledge with personal experience and attitude. It 
underpins effective practice and adaptability (readiness for 
change). Essential qualities include understanding development, 
trauma-informed practices, empathy, communication, flexibility, 
self-care, and collaboration. 
Existing training programs sometimes lack sufficient hands-on 
practice (Ringel & Brandell, 2011; Day et al., 2017; Falaki et al., 
2019), highlighting the need for integrated approaches combining 
theory and supervised experience (Figure 1). 
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Figure 1. The approaches to the professional competence 
enhancement of future psychologists 
Recommendations for preparing future psychologists include: 
comprehensive training (theory, evidence, skills), supervised 
practical experiences, specialized courses, regular 
supervision/mentoring, continuous professional development, and 
promoting interdisciplinary collaboration (including insights from 
relevant biological sciences). 

  
The findings of this study underscore the multifaceted nature of 
professional competence required for psychologists working with 
traumatized children and adolescents. Participants consistently 
highlighted the necessity of specialized knowledge (trauma-
informed principles, evidence-based interventions), practical 
skills (rapport-building, communication, cultural sensitivity), 
ethical grounding, and personal attributes like empathy and self-
awareness. These competencies align well with existing literature 
on effective trauma care (Bloom & Farragher, 2013; Perry, 2006). 
However, developing truly comprehensive competence may 
benefit from situating these psychological skills within a broader 
bio-psycho-social framework, acknowledging the deep biological 
roots of trauma responses – insights often illuminated by 
comparative research across the animal kingdom, the breadth of 
which is captured in databases like Zoological Record. This 
section discusses the study's findings by integrating these broader 
biological and developmental perspectives, exploring how they 
enhance our understanding of required psychologist 
competencies. 
The Biological Reality of Trauma: Insights from Comparative 
Research 
A core competency identified was a comprehensive understanding 
of trauma's impact (highlighted by 81% of participants). While 
clinical psychology focuses on the psychological and behavioral 
manifestations, research indexed in resources such as Zoological 
Record provides crucial context on the underlying neurobiology. 
Animal models have been instrumental in elucidating the 
mechanisms through which traumatic stress alters brain structure 
and function. Studies on rodents and non-human primates, for 
example, consistently show that significant stress leads to 
hyperactivity in the amygdala (the brain's fear center), reduced 
activity in the prefrontal cortex (involved in regulation and 
decision-making), and alterations in the hippocampus (critical for 
memory formation and context) (American College of 
Neuropsychopharmacology, 2016). Furthermore, the 
hypothalamic-pituitary-adrenal (HPA) axis, the central stress 

response system, often becomes dysregulated following trauma, 
leading to abnormal cortisol patterns (Lehrner et al., 2016). 
Relevance to Psychologist Competence: For future psychologists, 
understanding this biological reality is not merely academic. It 
enhances competence by: 

1. Informing Psychoeducation: Psychologists can explain 
to children (age-appropriately) and families why certain 
symptoms occur (e.g., hypervigilance linked to 
amygdala activity, memory difficulties related to 
hippocampal changes). This can destigmatize responses 
and increase treatment buy-in. 

2. Guiding Intervention Choice: Awareness of the 
biological underpinnings supports the use of 
interventions that target these systems, such as somatic 
therapies that address physiological dysregulation or 
CBT techniques aimed at strengthening prefrontal 
control over amygdala-driven fear responses. 

3. Increasing Empathy: Recognizing the powerful 
physiological forces at play can deepen a therapist's 
empathy for clients struggling with seemingly 
overwhelming or "irrational" responses. 

Developmental Vulnerability: A Cross-Species Perspective 
Participants emphasized the need to understand developmental 
stages (77%) and tailor interventions accordingly. This resonates 
strongly with principles from developmental biology and ethology, 
fields extensively covered by Zoological Record. Research across 
numerous animal species demonstrates the existence of sensitive 
or critical periods during development where the organism is 
particularly susceptible to environmental influences, including 
stressors. Early life stress (ELS) – such as maternal separation in 
rodents or primates, unpredictable resource availability, or 
exposure to threat – has been shown to have profound and long-
lasting effects on brain development, endocrine function, and 
adult behavior (Nishi, 2020). Also, studies highlight the role of 
epigenetics, where early experiences can alter gene expression 
without changing the DNA sequence itself, potentially 
transmitting vulnerability across generations (Gudsnuk & 
Champagne, 2011). 
Relevance to Psychologist Competence: This comparative 
developmental perspective enhances competence by: 
1. Underscoring Need for Early Intervention: It highlights 
why early experiences are so critical and reinforces the urgency 
of providing support to traumatized children as early as possible. 
2. Informing Age-Specific Approaches: It grounds the 
psychological understanding of developmental psychopathology in 
biological principles, emphasizing why interventions must be 

Professional 
competence 

enhancement
• Comprehensive training

• Experiential learning
• Specialized courses

• Supervision and mentoring
• Continued education

• Interdisciplinary 
collaboration

DISCUSION 
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adapted not just to cognitive level but also to the specific 
developmental vulnerabilities associated with different ages. 
3. Broadening Assessment: Competent psychologists 
should assess not only the presenting trauma but also the history 
of early life adversity and its potential cumulative impact. 
Conserved Behavioral Responses: Understanding Through 
Ethology 
Effective communication (88%) and rapport-building (89%) were 
deemed vital skills. Understanding the meaning behind a 
traumatized child's behavior is crucial for both. Ethology, the 
study of animal behavior (well-documented in Zoological 
Record), offers insights into fundamental, conserved responses to 
threat and social interaction. The fight-flight-freeze response, for 
instance, is a deeply ingrained survival mechanism observed 
across mammals. Similarly, attachment behaviors – seeking 
proximity to a caregiver in times of stress – are critical for survival 
and development in many social species (Barnett et al., 2022). 
Animal studies also demonstrate the power of social buffering, 
where the presence of supportive conspecifics can mitigate 
physiological stress responses (Wu, 2021). 
Relevance to Psychologist Competence: An ethological 
perspective enhances competence by: 
1. Non-Judgmental Behavioral Interpretation: 
Recognizing behaviors like withdrawal (freeze), aggression (fight), 

or avoidance (flight) as potential manifestations of underlying 
survival responses, rather than purely volitional acts, fosters a less 
judgmental stance. 
2. Prioritizing Safety and Security: Understanding the 
primacy of the safety/threat detection system informs the 
creation of secure therapeutic environments (emphasized by 84% 
of participants). 
3. Focusing on Attachment and Relationships: It 
reinforces the critical importance of secure attachments and 
informs strategies for involving families (86%) and building strong 
therapeutic rapport, recognizing these as fundamental needs. 
Zoological Record as a Gateway to Interdisciplinary Knowledge 
While psychologists primarily draw on psychological literature, 
complex phenomena like trauma benefit from interdisciplinary 
insights. Comprehensive databases like Zoological Record play a 
crucial role by systematically indexing the vast global literature 
on animal biology, behavior, development, and physiology. While 
psychologists wouldn't typically consult ZR directly for clinical 
cases, awareness of the types of knowledge it represents – and 
accessing relevant synthesized findings through reviews or cross-
disciplinary collaborations – can broaden their conceptual toolkit 
(Table 3). 

Table 3. Examples of Research Areas Indexed in Zoological Record Relevant to Understanding Trauma 

Research Area 
Relevant to Trauma Examples of Study Types Indexed in Zoological Record 

Potential Relevance to Psychologist 
Competence 

Neurobiology of 
Stress/Fear 

Animal models of PTSD, HPA axis studies, 
Amygdala/Hippocampus function, Fear 
conditioning/extinction 

Understanding biological basis of 
symptoms, Informing psychoeducation & 
treatment 

Developmental Biology 
& ELS 

Effects of maternal separation/deprivation, Early 
environmental enrichment, Epigenetic modifications 
due to stress 

Understanding developmental 
vulnerability, Critical periods, Long-term 
impacts 

Ethology/Animal 
Behavior 

Fight-flight-freeze responses, Attachment behaviors, 
Social buffering, Stress-induced behavioral changes 

Interpreting behavior non-judgmentally, 
Prioritizing safety, Understanding 
relational needs 

Comparative 
Physiology 

Stress hormone analysis (cortisol, etc.), Autonomic 
nervous system responses Understanding physiological dysregulation 

This table illustrates how accessing knowledge from fields covered 
by ZR can provide biological and evolutionary context, enhancing 
a psychologist's ability to formulate comprehensive case 
conceptualizations and treatment plans grounded in a bio-psycho-
social model. 
Limitations and Integration 
It is crucial to acknowledge the limitations of drawing direct 
parallels between animal research and human psychological 
trauma. Human experience is profoundly shaped by language, 
complex cognition, self-awareness, culture, and symbolic 
meaning – aspects not fully captured in animal models. Direct 
extrapolation can be misleading. However, animal research, 
particularly concerning fundamental neurobiological and 
developmental processes conserved through evolution, provides 
invaluable complementary information. The goal is not to reduce 
human trauma to animal behavior but to use comparative insights 
to enrich our understanding of the shared biological heritage that 
influences how all organisms respond to threat and adversity. 
Competent psychologists must integrate this knowledge 
thoughtfully, always prioritizing the unique subjective experience 
of the human child within their specific cultural and familial 
context (as highlighted by participants regarding cultural 
sensitivity – 79%). 

  
Developing professional competence for supporting traumatized 
youth requires a multifaceted approach integrating specialized 
psychological knowledge, practical skills, ethical grounding, 
cultural sensitivity, and continuous learning. Incorporating 
broader perspectives from developmental biology and 
comparative studies of stress responses, informed by resources 
such as Zoological Record, can enrich this preparation by 
providing a deeper understanding of the biopsychosocial nature of 
trauma. This study highlights key competencies and training 

needs, offering insights for enhancing curricula to better equip 
future psychologists. Effective training contributes not only to 
practical application but also to advancing scientific 
understanding of trauma by integrating evidence-based practices. 
Ultimately, well-prepared psychologists employing a holistic, 
trauma-informed, and interdisciplinary approach are crucial for 
fostering resilience and improving mental health outcomes for 
vulnerable children and adolescents. 
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Appendices 
Appendix 1. Participant Form 
Thank you for your interest in participating in our research study 
on the development of professional competence in providing 
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psychological assistance to children and adolescents with 
psychological trauma. 
Aim of the Study: The aim of this study is to explore and 
understand the experiences, perspectives, and challenges 
encountered by psychologists in the provision of psychological 
assistance to children and adolescents who have experienced 
psychological trauma. The study intends to identify the key 
competencies necessary for effective support in this context and 
contribute to the development of professional competence in this 
area. 

Please fill out the following information: 
1. Personal Information: 
   - Name: 
   - Age: 
   - Gender: 
   - Contact Information (Email/Phone): 
2. Educational Background: 
   - Current academic level (for students): 
   - University/Institution (for students and practicing 
psychologists): 
3. Professional Experience (for practicing psychologists): 
   - Number of years working as a psychologist: 
   - Specialization or focus area within psychology: 
   - Previous experience in providing psychological assistance to 
traumatized youth: 
4. Motivation: 
   - What interests you about the topic of providing psychological 
assistance to traumatized children and adolescents? 
   - Have you previously conducted or participated in research 
related to this topic? If yes, please provide details: 
5. Availability: 
   - Are you available and willing to participate in the 
interview/focus group discussions? 
   - Preferred mode of participation (in-person, phone, video call): 
Please note that participation in this research study is voluntary, 
and all information provided will be kept confidential and used for 
research purposes only. 
Thank you for your time and willingness to contribute to our study 
on this important subject. We will contact you shortly to discuss 
further details and schedule your participation. 

Appendix 2. Interview Questions for participants 
1. Can you briefly describe your experience in providing 
psychological assistance to children and adolescents with 
psychological trauma? 
2. What are the key challenges you have encountered in your work 
with traumatized youth? 
3. How do you perceive the role of professional competence in 
providing effective psychological assistance to this population? 
4. What specific knowledge and skills do you consider important 
for psychologists working with traumatized children and 
adolescents? 
5. Can you share any personal experiences or insights that have 
influenced your understanding of psychological trauma and its 
treatment? 
6. In your opinion, what are the ethical considerations that should 
be taken into account when working with this population? 
7. How do you address cultural and diversity factors when 
providing psychological assistance to traumatized youth? 
8. What strategies or approaches have you found effective in 
building a therapeutic relationship with traumatized children and 
adolescents? 
9. How do you involve families and caregivers in the therapeutic 
process? 
10. How do you approach building trust and rapport with children 
and adolescents who have experienced psychological trauma? 
11. What strategies or interventions have you found to be 
particularly effective in helping children and adolescents cope 
with the psychological effects of trauma? 
12. How do you ensure cultural sensitivity and inclusivity in your 
practice when working with children and adolescents from diverse 
backgrounds who have experienced trauma? 
13. What are some ethical considerations or dilemmas that you 
have encountered in your work with traumatized youth, and how 
do you navigate them? 
14. Can you discuss any specific successes or breakthrough 
moments you have had in your work with children and adolescents 
with psychological trauma? 
15. Are there any specific training or professional development 
opportunities you believe are essential for future psychologists 
working in this field? 

 

 


